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ARTISTIC VALUE OF A WORD
(On the material of teaching humanitarian disciplines)

Abstract. The paper is aimed at the encouraging the reader to look at the word as artistic value. The author
proposes some ways to attract students’ attention to the art of the word at such basic theoretical disciplines as
«Aesthetics», «Philosophy», «Art in the context of culture».

These ways include: the work with artistic terms, idioms, the understanding of the meaning of artistic

translation and the dialogue of cultures.

The represented technology in the first place is intended for future cultural workers.
Keywords: artistic terms, artistic translation, artistic value, dialogue of cultures, idiom, students, a word.

Introduction. The investigation of value as a
key concept of many sciences has played an import-
ant role in their development, becoming especially
acute in times of radical social and moral changes.
The studies have shown that the essence and nature
of values are extremely diverse as far as they touch
upon the material and spiritual assets, social and po-
litical issues, ethical and aesthetic ones. Values can
be universal and personal; they can concern the needs
and interests of individuals, groups, societies and cul-
tures. Some values are regarded as lower (material)
values or according to I. Bekh «utilitarian quagmire»
and as higher (spiritual) ones which provide the per-
son with an opportunity to rise to the «higher mean-
ings of life» (Bekh, 2018, p. 11).

There are plenty dimensions of values, for ex-
ample, individual, group or universal values, they
include the values of good, freedom, truth. Nation-
al values are linked to independence, patriotism etc..
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Spiritual values embody both highly semantic ethical
imperative and cultural values such as traditions, cus-
toms, and established norms, ensure connection with
the past and the like. Therefore, we can assume that
values represent a real life space that comprises a lot
of aspects, each of them relates to the life, «requests
and hopes of an individual» (Collisions of Anthropo-
lodical Reflecyion, 2002, p.124).

The analysis of the last works. Defining the term
value, the Ukrainian Academician M. Yarmachenko
stated that it reflects the positive or negative signif-
icance of real-world objects to individuals, social
groups or society as a whole, that is determined not
by their properties as such, but by their involvement
in the sphere of human life, interests, needs, and so-
cial relations. Moral principles, ideals, attitudes, and
goals can be regarded as the criterion for assessing
the significance of values (Pedagogical Dictionary,
2001, p. 484). That is, values guide person’s mental
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processes and behavior since the roots of values lie in
human feelings, relationships, interests, and the like.
The beautiful and the ugly, the sublime and the low,
good and evil do not exist by themselves but only
when a person attaches special importance to certain
objects, phenomena, and actions. The object acquires
axiological significance only when the subject favors
or prefers it. B. Russell, while analyzing the views of
cynics and skeptics, emphasizes the same idea and
says, «Only subjective goods — virtue, or content-
ment through resignation — are secure, and these
alone, therefore, will be valued by the wise man»
(Russell, 1995, p. 232).

At the same time, there is an objectivistic view
of value according to which values are considered
to be objective as far as it is not always possible to
substantiate what people value and what is worth
to be valued (Philosophical Encyclopedic Dictio-
nary, 2002, p. 707-708). The objectivists’ concept
of values was investigated by W. Dilthey, F. Adler,
O. Spengler and other scholars, who emphasized
that person’s self-identification may be performed by
means of products of culture, which are the intrinsic
values in themselves. Modern psychologists (B.Dilts,
0O.Kleinman) underline the value of a word owing to
the transformation of outword experience into inner
processes which become possible thanks to such mo-
ments as making conclusions, questions

Core life values are reflected in artistic values,
which are expressly embodied in the artistic imagery
of works of art, they address the person’s feelings and
mind, stimulating the comprehension of certain value
aspects, which in the end will or will not become the
recipient’s own «assety». Taking actions from a posi-
tion of observation and assessment, incorporating the
values into the personality’s dimensions are the con-
stituent elements that affect people in their upbring-
ing. But if the inherent meanings of the works of art
are not perceived by people, they will not strive to
make them the part of their hierarchy of virtues to
emulate, and therefore those artistic values cannot be
among their motivational preferences.

Artistic values refer to spiritual values, although
they are not compulsory in their character, they can
act as regulators for a certain group of people, be-
cause they «contain an incentive componenty» (Phil-
osophical Encyclopedic Dictionary, 2002, p.109)
and thus they may facilitate to shape the individual’s
personality on an ethical basis, concerning the virtues
infinity and human multidimensionality they become
the constituent part of human life.

The aim of the article is the presentation of the
methods of effecting using the art of the word at the
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humanitarian studies in the process of future cultural
workers’ training.

Its tasks include:

a) to describe the meaning of artistic values;

b) tounderline the role of language in the process

of future cultural workers’ training;

c¢) to represent some effective ways of involving

students to artistic values.

Methods of investigation. Theoretical analysis
for systematization and improvement theoretical —
methodological basic of the introduction the art of the
word into basic process of aesthetical disciplines.

Empiric method was oriented on the developing
the real basic process.

Comparative method gave possibility to pay
students’ attention to the information about national
artistic realities in comparison with foreign culture
which helps to find similarity and difference between
certain phenomena.

The results of the investigation. A person who
has a personal worldview, independence, criticism
and creativity is not vulnerable to manipulations and
easily overcomes the stereotypes of the surrounding
community. In this case there is hope that the appro-
priated artistic value will facilitate the individual rep-
resentation of a young man, so as not «to become a
brick among millions of absolutely similar bricksy,
to fulfill a specific task from «many ancestors, from
his people, his native language», intended only for
an individual person, who must live his own, and not
someone else’s life, be true to himselfH» (Hesse, 1990,
p. 179-181).

The impeccable and eternal artworks having
stood the test of time while addressing different peo-
ple, circumstances, and epochs are not in the past,
they never disappear, only the accents can shift. Ac-
cording to Ernesto Spinelli, creativity always con-
tains strong elements of something mysterious and
unexpected. Even when the ultimate goal of the artist
is clearly visible, new opportunities, events and meth-
ods can appear out of nowhere. In addition, their po-
tential impact might completely change the purpose,
meaning or outcome of the artwork (Spinelli, 2009,
p.169). That gives it new dimensions or connotations
suited to a certain time and space. Nevertheless, hard-
ly ever has this phenomenon been taken into account
at schools or universities where the masterpieces of
the past are mainly represented as retro works. This
one-sided approach isolates artworks from today’s
students. Of course, there is no single methodology
of introduction artistic values to students so that it
would effectively stimulate their emotional, sensory
and mental spheres, but there is a «technique of emo-
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tional reinforcement in the upbringing of a personal-
ity». Its author, the Ukrainian scholar Ivan Bekh, be-
lieves that when we increase the strength of a certain
emotion it would serve a meaning-making function
of one or another spiritual value and would become
an impulse for further actions» (Bekh, 2018, p. 82).

We assume that all masterpieces are created,
metaphorically, in the grammatical category of the
Continuous Tense, that is, they are ageless, they be-
long both to the present, past, and future, existing in
continuous time, dealing with the events which began
long ago, yet they remain to be influential and rele-
vant till now (perhaps, just for this reason Continu-
ous Tense is also called Progressive Tenses associated
with the movement and dynamics of time and events).

Actualizing continuum as a continuous connota-
tion we accentuate the informal hidden layers of the
work of art which, without changing their direct con-
notations, reveal some new aspects and dimensions
that meet the needs of the age. Only in this way will
retro dimension gradually shift to another dimension
of students’ reality with their enjoying the genuine
ownership of the golden fund of artistic values.

It is through artistic values that person’s spiritual
and cultural development can be achieved (by means
of arts «using» and «alienation»). Artistic identi-
fication that comes first of all in result of aesthetic
experience and empathy gives us an opportunity to
live the lives of other people from different times
and places. It allows to shape universal values both
individual and specific ones and can be viewed as a
manifestation of the universe itself and the reflection
of the universal integrity of life. According to Ernesto
Spinelli, the experiences of this kind take us beyond
the ordinary, beyond the framework of concepts and
categories (Spinelli, 2009, p. 167).

When the art is felt and experienced as gaining
the inner world of a person, the individual artistic val-
ues will be formed that subsequently should develop
into a multidimensional space of the subject’s actions.

While providing the opportunity to go through
something previously untried, compressing and con-
centrating the social and historical experience of the
preceding generations to the forms that should inspire
the personal enculturation, the art is a kind of «data
bank» of behavioral archetypes, that shape the per-
ception of reality and culture.

Living in a world where cultures communicate
extremely tightly the search for balance between
the native and the foreign, or, as the outstanding
Ukrainian thinker V. Zenkovsky wrote, «a free com-
bination of two different principles in their unity,
without suppressing one another» (16, p. 343) is the
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mission of the humanities disciplines study and art
classes in particular.

From this point of view a language as a cultural
phenomenon can be considered to be a huge instru-
ment, given that the national characteristics of culture
and art cannot be more evidently manifested than in
language.

We propose several strategies to be used for this
purpose:

1) Teaching art terms.

Art terms can be considered as a source
of knowledge that can shape students’ cultural
orientation, build their intercultural skills, teach
to understand values and develop their ability to
communicate in a foreign language.

By teaching terms from different branches of art
the university teacher should draw students’ attention
to the facts that:

— terms are words or word-combinations with a
specific meaning in the particular field of study
(e.g. capricco, biscuit, porcelain, theater, etc.);

— they are stylistically neutral;

— art terms are often borrowed and can be adopted
by several languages so they are the international
words.

Teaching terms and idioms is a good way to en-
large students’ vocabulary and create with them a
feeling of enjoyment of making progress in speak-
ing a foreign language, and it also broadens students’
mind and develops contextual guess. It would also be
useful to focus students’ attention on terms etymol-
ogy, their pronunciation and spelling. For example,
the terms which refer to drama are of Greek origin
(chorus, dialogue, dithyramb...), ballet terms are bor-
rowed from French (pas, pas de de, grand pas...), op-
era terms come from Italian (bel canto, solo, vero...).

That is why terms serve as lapidary common reg-
ulator which enables person’s cultural involvement.

It can be assented at such discipline as «Aesthetics».

2) Teaching phraseological units about art
(idioms) and popular quotations.

Idioms are set expressions that often present
a figurative, non-literal meaning, they can reflect
history, culture, and national peculiarities that is why
there is no translation equivalents for some of them,
while the others do have functional analogues close in
meaning. Idioms as a stylistic device expand students’
vocabulary and broaden their outlook, make their
speech more colorful, powerful, dynamic and creative.
But unlike terms, idioms are appellative in nature,
their use is affected by various extralinquistic, social
and psychological factors. Idioms can be successfully
used as an artistic expressions aimed to impress the
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listeners and embody the main aim of communication,
in case the people involved in communication
understand the figurative meaning of the idiom and
think that it is suitable to the particular situation.

The idioms related to art can contain words for art:

— be no oil painting — someone who is not good-
looking;

— blank canvas — something with no content such
that it can be easily filled with completely new
things;

— drama queen — a person who tends to react to
every event or situation in an over-dramatic or
exaggerated way;

— fine art — it refers to something requiring highly
developed techniques and skills;

— get the picture — you understand the situation
without the need for more explanation;

— paint something with a broad brush — describe
something in general terms, without mentioning
specific details and without paying attention to
individual.

(Cambridge Learner’s Dictionary, 2011)

Popular quotations and phrases often come to En-
glish from other languages and sometimes they are used
by everyone in the original language (e.g. «Sancta sim-
plicitas!», «O tempora, o mores!y, «A4 la guerre comme
a la guerre», «C’est la viey etc.) hence to understand
and use them correctly we have to tell the students more
about their origin, where they come from, and how their
meanings have been transformed till now.

For example, the famous Latin expression Me-
mento Mori (Remember death or Remember that you
die) originates from the time of ancient Rome when
during the parades the glorious solders were followed
by the slaves who with that phrase reminded them that
they were nothing but common people. Later in the
XVII century the saying, a reminder of the inevitabil-
ity of death, was used as greeting by the Italian Cath-
olic ascetic monks. Memento Mori also developed to
an art genre in fine and practical arts, literature, music
and dancing with artistic or symbolic representation
of death (Dushenko, 2018, p.364-365).

Art idioms and popular quotations can be prac-
ticed at the disciplines «Aesthetics» and «Art in the
contexst of culturey.

3) Teaching trough literature and the art of
literary translation.

Literature, unlike other kinds of art (e.g. music,
painting, dance), is the art-form of language, and
words are its tools.

Literary text of different genres from novels and
short stories to poems and song lyrics constitute a
valuable authentic resource for numerous reasons.
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One of them is cultural enrichment which involves
understanding of other cultures and gaining aware-
ness of «difference». Another reason is that «literary
texts provide rich linguistic input, effective stimuli
for students to express themselves in other languag-
es». (Using literature — an introduction).

University teachers exploit literary text in a large
number of ways to enrich students’ vocabulary, devel-
op comprehension skills, reinforce abilities to verbal-
ize their thoughts (orally or in writing) and participate
in discussion or debate. All these techniques proved
to be very effective along with the use of literature
for translation which gives opportunity to practice
acquired lexical, syntactic, semantic, pragmatic and
stylistic knowledge and develop the fifth language
skill or intercultural awareness which according to
C. Kramsch must «be viewed as enabling language
proficiency» (11, p. 8).

Intrinsically translation is conceived as an act
of communication when translators, who play the
role of «intercultural mediators», remake a text from
a source language to a target language. Translation
does not merely involve two languages but it includes
the people and the cultures of both languages and in
this sense translators translate cultures.

Due to translators the heroes of the greatest works
of literature began to speak other languages enriching
worldwide culture and developing native languages.
For example, the heroes of Greek tragedies began to
speak Ukrainian thanks to the outstanding Ukrainian
translators Vasyl Simovych, Andriy Sodomor, Borys
Ten, Taras Franko, and others. Mykola Lukash, who
knew 22 languages, made an outstanding translation
of Goethe’s «Faust» and now we can enjoy in
Ukrainian its thoughts and ideas which are still no
less relevant then in the past.

The University teacher should make the students
realize that the essence of literary translation is not a
matter of technique, it is not a «photo» of the text, and
it is not a literal or word-for-word translation. When
translating the literature translators use their skills
and talents to build a gap between two cultures and
to convey to readers (viewers, listeners) the closest
meaning of the original text so that they could under-
stand and enjoy the source culture.

Thus, literary texts can be used at «Aesthetics»
specially for the department of future playwrights to
promote students’ language skills and intercultural
awareness through translation.

4) Teaching through dialogue or polylogue as a
fundamental need of human community.

The word dialogue comes from two Greek words
dia and logos, where logos can be translated as word
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or meaning and dia does not mean fwo it means
through. Thus dialogue is not restricted by two par-
ticipants, either people or groups. Moreover, W. Isaa-
cs in his investigation of the etymology of word di-
alogue (Isaacs, 199, p.19) comes to the conclusion
that «in the most ancient meaning of the word, logos
meant “to gather together”, and suggested an intimate
awareness of the relationships among things in the
natural world. In that sense, logos may be best ren-
dered in English as “relationship”». The center of the
principle of participation is «...the intelligence of our
hearts, the freshness of our perceptions and ultimately
the deep feeling of connection that we may have with
others and our world» (Isaacs, 1999, p. 57). Conse-
quently, dialogue involves an interaction of people,
their thinking together in mutual relationship or the
art of thinking together.

By means of dialogue we avoid one-dimensional-
ity in our relationships because dialogue is not merely

a conversation between two people or two
groups, but an acceptance, by two participants or
more, that they will compare and contrast their re-
spective arguments. One element integral to its suc-
cess is the language that will be spoken, to exchange
such viewpoints (18, Intercultural dialogue and ...).

Language is a great tool to interpret thoughts,
amplify them, enter into disputes with other people
that can represent other cultures, so dialogue often
turns into «a process of communication between cul-
tures, during which their mutual transformation takes
place» (N. Khamitov, 2017, p. 110). The dialogue of
cultures is based on the idea of a diverse brotherhood
of people, where key aspects are: remembering your
own culture, knowing it and continuing to deepen
the knowledge, create in result new spiritual values,
understand the other, and learn to live together. Cul-
ture exists in unity of both one’s own culture and an-
other’s culture; it is a space that gives a rise to new
meanings, fosterers exchange of ideas which strive to
be conveyed in another culture. Therefore, dialogue
is characterized by the interconnection between those
that speak and listen to, by promotion of incentives
and mutual benefits for them.

Anincreased communication between cultures on
the one hand results in clash of cultures accompanied
with misunderstandings and acts of intolerance. On
the other hand, only through meeting with other
cultures it is possible to learn how to understand them,
compare, embrace the differences without labelling
them as good or bad, right or wrong.

To overcome cultural barriers we should teach
students to understand how different cultures use literal
and figurative meanings to express themselves, how
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to interpret the metaphorical language of art which
sometimes can only be intuitively guessed, foreseen.

It can be done with pictures of an American art-
ist and «mother of American modernism» Georgia
O’Keeffe (1887-1986) who is famous for her larg-
er-scale flower paintings which with very close up
point of view turn the subject into an abstraction.
She was a modernist artist whose work was direct-
ed against the canonical forms of art. She used new,
sometimes rebellious, not well-established paint-
ing techniques. The style of the artist is individual,
and the manner of painting is extremely refined and
perfect. The artist, showing a passion for the world
of flowers, demonstrates their smallest elements,
focuses on the «botanical» (plant) details of the ob-
jects depicted, and finds the perfect color for their
image. The Georgia O’Keeffe Museum in New York
houses a collection of her art works — various types
of visual art — drawings, pastels, paintings, and
sculptures.

We do it by comparing the works of an American
artist Georgia O’Keeffe with paintings of a Ukrainian
artist Katheryna Bilokur (1900-1961) that was a mas-
ter of primitive art who painted flowers, herbs, fruits
and whatever she could find in gardens and orchards.
She is recognized as one of the greatest artists ever
to emerge from Ukraine. Although both painters were
contemporaries and many of their creations feature
colorful and vibrant flowers, their styles and artistic
manners are absolutely distinctive and it provides the
matter for discussion.

Some of the tasks are as follows:

— Comparing the paintings of Georgia O’Keeffe
with the paintings of Kateryna Bilokur. Students
are shown the pictures with lush and vivid flowers
of outstanding artists without revealing the authors’
identity and then are asked to guess whether they
belong to the American artist or to the Ukrainian one
with explaining their choice. For example:

1. a) «Pink Roses with Larkspur» by Georgia
O’Keeffe; b) «Garden Flowers» by Kateryna Bilokur.

2. a) «White Rose with Larkspur» by Georgia
O’Keeffe; b) «Peonies» by Kateryna Bilokur;

3. a) «Black Iris IV» by Georgia O’Keeffe; b)
«Irises» by Kateryna Bilokur.

— Having a conversation class on creative lives
of Georgia O’Keeffe and Kateryna Bilokur.

To prepare the students for the conversation about
two artists’ life and works they are recommended to
visit some websites.

After that the students are asked to answer the
questions concerning life and creative work of both
artists:
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e.g. What do you know about Georgia O’Keeffe/

Kateryna Bilokur?

Would you like to meet Georgia O’ Keeffe/

Kateryna Bilokur?

What would you like to know about Georgia

O ’Keeffe/ Kateryna Bilokur and why?

What questions would you like to ask Georgia

O ’Keeffe/ Kateryna Bilokur?

What do you like about the life of Georgia

O 'Keeffe/ Kateryna Bilokur?

What is similar about the lives of two artists?

How was it different?

What influenced their style?

What do you find attractive in the style of Georgia

O Keeffe/ Kateryna Bilokur? What don t you like

init?

Do you think that their works in a way reflect the

national character? How?

What do the following quotations tell us about

two great artists? How do they characterize

them?

— «To create one'’s world in any of the arts takes
courage». — Georgia O’Keeffe.

— «l will continue to paint and paint the flowers
again, because I like to be at work on them so
much, I am even short of words to express my
feeling of love to them — my great lovey. — Kat-
eryna Bilokur.

We recommend to use this methods at such disci-
plines as «Aesthetics», «Art in the context of culturey,
«Philosophy».

Conclusion

Ultimately, this article is an attempt to investi-
gate the prospects of incorporation of art, cultural
and inter-cultural education into humanitarian classes
of Universities. The proposed technology of the im-
provement of the effective construction of humanitar-
ian subjects’ content represents new foreshortenings
and accent concerning students’ adherence to cultural
traditional and innovative practices of personal con-
tacts and regulation of mutual relations with obvious

Mupononscoka Eezenia Banepiisna

existence. In addition, using art as a resource, offers
University teachers great possibilities for enhancing
students’ four language basic skills of reading, listen-
ing, speaking and writing, as well as for developing
fifth skill of cultural and intercultural awareness.

The subject of next researches can be a mecha-
nism of working out and «launchingy artistic values
in students’ vital area, which disposes on positive va-
lence of humanitarian subjects.
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XynoxHA WiHHICTH CJI0BA (Ha MaTepiaji BUKJIAJAHHSA T'YMAHITAPHUX JUCHUILITIH)

Anomayia. Ctarts cripsMOBaHa Ha BUKJIMK 3alliKaBIICHOCTI YUTada J0 aHAJIi3y CJIOBa K XyTOKHBOI IiH-
HOCTi. ABTOpKA MPOTIOHYE MEBHI IUISIXHM MPUBEPHEHHS YBAark CTYJCHTIB 10 MUCTEITBA CJIOBA HA TaKHX OC-
HOBHHUX TEOPETUYHUX JUCIHMILTIHAX, SIK «EcTeTnkay, «Dinocodis», «MUCTEHTBO B KOHTEKCTI KYJIBTYpH».

LI muIsiXy BKJIIOYAIOTH: OTPAIFOBAHHS MHCTEIBKHX TEPMiHiB, 1/1i0M, pO3YMiHHS 3HAYCHHS XYI0KHBOTO

MePeKIIay 1 Tiajor KyJIbTyp.

[IpencraBiena TEXHONOTIS HacaMIIepe T IpU3HAUCHA 1T MaOyTHIX MHUTIIIB.
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Knrwouogi cnosa: muctenbKi TepMiHM, XyJOKHIN Nepekial, XyI0KHs LiHHICTb, Aialor KyJabTyp, ilioMu,
CTYACHTH, CJIOBO.

Mupononvckaa Eezenun Banepuesna

Xyno:xecTBEHHAs] HEHHOCTH CJI0OBA (HA MaTepuaJe NpenogaBaHus TYYMAHUTAPHBIX
JAMCIUTIIINH)

Annomayusa. llens cTarby NpuBIeYs BHUMaHKME YUTATENEH K CIOBY KaK Xy/0KECTBEHHOM IIEHHOCTH. AB-
TOP NPEUIAraeT HEKOTOPBIE MMYTH JIJIsl IPUBJICUYEHNSI BHUMAHUS CTYIEHTOB K HCKYCCTBY CJIOBA HA TAKMX OCHOB-
HBIX TEOPETUYECKUX JUCLUINTNHAX, KaK «DcTeTHKay, «Punocopus», «cKyccTBO B KOHTEKCTE KyIbTYPbD».

OTH MyTH BKIIOYAIOT: pabOTy C TEPMUHAMHU MCKYCCTBA, HMOMaMH, IOHUMAaHNE 3HAYCHUS XY10KECTBECH-
HOTO IIEPEBOJA U JUAJIOT KYJBTYP.

[IpeacraBieHHas TEXHOJIOTHUS MPEXK/IE BCETO MpeIHa3HaueHa uisl OyIyIuX AesTeNeH KyIbTypbl.

Knioueswie cnoga: Xyl0)K€CTBEHHbBIE TEPMUHBI, XYI0)KECTBEHHBIN MEPEBOJI, XYN0KECTBEHHAs LIECHHOCTb,
JMAJIOT KyJIbTYp, UAUOMBI, CTYIEHTHI, CIIOBO.
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